Activity A: Forum (Acquisition & Discussion)
Foster creativity, cooperation and allow participants to perform multiple
roles: writers, readers, examiners and examinees and combines individual
reflection and constructive criticism to peers.

y: Discuss the arg

Towards a multimodal
“conversational” feedback design

Read the following argument and answer the questions below

Activity B: Multiple-choice quiz (Practice & Inquiry)

Feedback:
r%Q% Peer-feedback: is associated with performance improvement and
increased motivation.

Self-assessment: students at this stage can use the peer-review to
self-assess their points and re-negotiate their thesis while becoming more
independent and self-regulated learners.

rc_f'Z] Instructor’s feedback: instructional support is recommended to
facilitate the process of sense-making on peer feedback and maximise its
benefits.
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Feedback:

Direction to academic material
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Feedback can:

e Adapt the learner’s needs

¢ Include multimodal richness

e Combine different forms of feedback

* Be produced with less effort in a shorter time

e Beimproved and encourage students to engage efficiently
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Based on Laurillard’s
Conversational Framework (2002):
acquisition, practice, discussion,

inquiry, collaboration and
production to offer constructive
feedback to digital assessments.

Activity C: Padlet collaboration
(Collaboration & Production)

Collaborating in a learning community, inspires
professionalism and higher self-reflection levels. Padletis a
TEL tool used to collect, share, and evaluate ideas.
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Feedback:
~02,  Ppeer-feedbackand collaboration were essential

for participants to monitor, assess and regulate their
learning through continuous and meaningful interaction
with others.

Self-assessment: Unlike passive learners, students
as creators and reviewers actively constructed meaning
and collectively decided on which strategic actions to
take to improve their performance.

. Instructor's feedback: Multiple rounds of feedback
and reflection on work-in-progress were encouraged by
the instructors informally to ensure authentic learning.
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